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Abstract
Laikipia University College is a new college, having been elevated to this status in
2009, although the campus had existed for a long time. The only programs available
for a relatively long time were the bachelor’s degree programs, and it was felt that
there was need to enhance graduate studies, since this would be one of the things
that would allow University College to grow, or even propel it to the next level by
producing highly trained graduates specifically trained in various disciplines at an
advanced level. The Project Action Plan (PAP) was therefore to promote graduate
studies at the college. This process went through very deliberate stages and took
cognizance of the fact that the development of academic programs is key for faculty
and must be done according to certain rules and regulations that govern universi-
ties. By the end of the process, two MA programs were developed and are now
currently in place at the University College, although the whole process was very
challenging.

Keywords: Graduate studies, quality, faculty, MA in Applied Linguistics, MA in
Kiswahili and Communication

Introduction

Laikipia University College has 927 acres of land. It is situated fifty km from Nakuru
town, which is a major town in Kenya, and eleven km from Nyahururu Town. The
college was founded in 1925 as a primary school for children of the European set-
tlers. It also served as a facility for farming. Later on, a separate school was started
for African children, whose parents were working on the farm. The facility was later
transferred to the Ministry of Agriculture and Animal Husbandry in 1965. The col-
lege went through various phases: Thomson Falls Large Scale Farmers Training
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College (1965–1979), Animal Health Industry Training Institute (1979–1988) and
Laikipia Teachers College (1988–1990). In 1990, the Laikipia Teachers College was
converted to a campus of Egerton University, and in 2009, the campus officially
became a Constituent College of Egerton University (Kenya Gazette Notice, 2009).

With the inception of a new college, there was need to have a logo  and to develop
a vision, mission and core values that would guide the college in a new direction
and foster development. The vision was thus identified as follows: a distinguished
university of excellence in quality and outstanding scholarship for valued social
transformation.

The mission of the University College was identified as providing quality and ho-
listic training, research and outreach through innovative programs and as utilizing
modern communication technology in order to foster development among com-
munities of the world.

Consequently, the following were considered as core values:
• Passion for excellence
• Respect for professionalism
• Fostering fairness, merit and equity 
• Nurturing environmental diversities

Coupled to the vision, mission and core values, various strategic objectives were
identified as key to the advancement of the University College. These are as follows:

• Produce knowledgeable and competent graduates who are capable of contri-
buting to national and international development.

• Increase research output and dissemination of knowledge for social transfor-
mation;

• Increase the networking, collaboration and number of partnerships with other
institutions and organizations.

• Improve the management and governance of the University College resources
and processes in dealing with its stakeholders.

• Increase the use of modern communication technology in teaching, learning,
research, outreach and governance.

It is expected that the University College will be able to live up to the vision, mission,
core values and meet it strategic objectives by, among other things, strengthening
its academic programs and enlarging the student base.

Initially, Laikipia University College had only one faculty, the Faculty of Education.
The Faculty of Humanities and Development Studies was started in the late 2008.
It is expected that these two faculties will be converted into schools, and that three
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more schools will be established, the School of Science and Applied Technology;
the School of Law, Governance and Public Administration and the School of Tour-
ism and Recreational Studies.

The student population grew from 600 to 1500 between the academic years 1990–
1991 and 2009–2010. There are currently five degree programs: Bachelor of Com-
merce, Bachelor of Education (Arts), Postgraduate Diploma in Education, Master
of Education (Guidance and Counselling), Master of Education (Education Man-
agement) and Master of Business Administration. In the 2010–2011 academic year,
the University College will be offering additional academic programs that have al-
ready been developed in the course of this year. These are a Bachelor of Arts in
Peace Education, a Bachelor of English and Communication, a Bachelor of Kiswa-
hili and Communication, a Master of Arts in Kiswahili and Communication and a
Master of Arts in Applied Linguistics. It is anticipated that the student population
will increase considerably with the launch of these programs.

Laikipia University College would consequently like to be a part of the league of uni-
versities in Africa that are recognized for the quality of teaching and research that is
offered. Having been appointed dean in one of the two faculties at the university, I
made a resolve that I wanted to be a part of transforming the university. This is the
reason why when I saw the advert on training for deans in Africa, I quickly seized
the opportunity because I anticipated to eventually be equipped with the necessary
skills to be able to accomplish the tasks involved in this transformation.

Role of Universities in Africa

Universities play a very important national role in Africa and more than in other
regions. They are potentially the most capable institutions in their countries. They
are often the only national institutions with the skills, the equipment and the man-
date to generate new knowledge through research, or to adapt knowledge for the
solution of local problems. University roles in research, evaluation, information
transfer and technology development are therefore critical to national social pro-
gress and economic growth. Under such circumstances, universities are thus key
actors in national development.

Higher education and education in general was, after independence of most African
countries, at the heart of all hopes of emancipation. Academia was seen as the key
instrument for independence, both economically and politically, and for the ren-
aissance of African cultures and identities. It was the place where modernization,
rooted in rehabilitated history and culture, was built and planned. The ‘reconstruc-
tion’ of the continent was led by westernized elites (read ‘foreign experts’). African
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states turned heavily to foreign countries as a means of access to technical compe-
tence, which was not available locally, or as a resource to support local capacity
(Khelfaoui 2009). At the heart of these aspirations, the university received special
attention and soon became an effervescent hotbed of work aimed at re-appropriat-
ing knowledge and history. “Through the academia, we affirm our right to think,
the basis of the right to self determination” (Shivji 2005, 3). By the 1970s, African
universities put themselves at the forefront of struggles against domination and
social injustice and played an active role in the denunciation of ideologies aimed at
“legitimizing academically, the knowledge and assumptions that supported the so-
cial order. From just about a dozen universities in the early 1960s, the number of
universities had increased by about twenty-five times today, and the number of
students has increased in even more significant proportions” (Khelfaoui 2009).

By the turn of the new century, the university sector faced an enormous crisis. This
was a critical phase of over-crowded facilities, obsolete and inadequate equipment,
deteriorating living conditions of students and teachers and emigration of much of
the scientific staff, all leading to a dramatic decrease in the quality of teaching and
research in most countries. Due to the importance of the universities then, the
declining quality of university education in Sub-Saharan Africa and the institutional
crisis which surrounds it have been the subject of considerable analysis since the
1990s. What strategies should be put into place to reverse this trend is the question
that all parties interested in higher education very frequently ask.

Managing change in a globalized knowledge economy, especially within the context
of higher education, is a task likely to achieve its intended objectives only when the
implementation process is closely monitored (Lyonga and Endeley 2008). This
brings to mind the Bologna Process, which is a major European policy that has
translated to policy change in higher education in Europe. The Bologna Process
(Sursock and Smidt 2010) is thus a major higher education innovation whose im-
pact is felt worldwide and is gaining momentum in most African universities
(Ouattara 1997). Efforts are being made to study what has become known as the
external dimension of the Bologna Process, the implications of the Bologna Process
in other parts of the world and how Kenya can benefit from this process.

International Deans’ Course for Africa

The International Deans’ Course, a part of the Dialogue on Innovative Higher Educa-
tion Strategies (DIES) program, recognized that action plans are important elements
in project management in higher education, specifically at the faculty level. Project
Action Plans (PAP) are potential roadmaps for achieving success and there are very
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specific steps to be followed if one expects to succeed in one’s PAP. One must be
able to do a needs assessment, define the goal or objectives of one’s PAP, outline the
key steps to realising these objectives and then modify and review the PAP.

Once I attended the first part of the course, I reached a decision that I wanted to be
part and parcel of the development and transformation of Laikipia University Col-
lege, and one way to do this would be to promote graduate studies in the college.
This would be my PAP.

The Process of Promoting Graduate Studies in LUC

The general objective of my PAP was to develop two master’s programs – a MA in
Applied Linguistics and a MA in Kiswahili and Communication for the Faculty of
Humanities and Development Studies. However, by the time of the IDC training
in Germany, as dean of the Faculty of Humanities and Development Studies, I had
already started the process of promoting graduate studies at the then Laikipia Cam-
pus of Egerton University and was still keen to accomplish this. In this respect,
quite a number of activities had already been put in place.

On the 23rd April 2009, the dean held a faculty board management meeting where
she made known her intention on having new programs and the need to establish
a faculty curriculum committee that would help to spearhead this process. Among
these programs were the MA in Applied Linguistics and the MA in Kiswahili Studies
and Communication.

On the 27th April 2009, a faculty curriculum committee was formed during the full
faculty board meeting. This faculty board committee has a representative from each
of the three departments in the faculty. Most of the departments already had de-
partmental curriculum committees, which would work together with and also in-
form the faculty curriculum committee, especially when the curriculum of a specific
department was being reviewed. In this respect, the curriculum committee from
the Department of Literary and Communication Studies (Litcom) was instructed to
take charge of the two MA programs (MA in Applied Linguistics and MA in Kis-
wahili and Communication) that the faculty wanted to launch, and also work in
consultation with both the faculty curriculum committee and the dean of the faculty.
The departmental curriculum committee has representation from the Kiswahili
sub-department, literature sub-department, English sub-department and the com-
munication skills sub-department. The chairperson of this department is also part
of this committee, but is not the chair of the departmental curriculum committee.

It should also be noted that the staff in the English and Kiswahili sub-departments
at the Laikipia campus are the same staff who teach the Master’s programs in Eng-
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lish, Linguistics and Kiswahili at the Njoro main campus of Egerton University
since they (Njoro) lack personnel in terms of qualified staff with a PhD degree who
are able to handle the same master’s programs. It is these same qualified staff who
are part of the departmental curriculum committee in Laikipia.

The role of Faculty in the Development of MA Programs

The roles and responsibilities of college and university faculty members are closely
tied to the central functions of higher education. The functions of colleges and uni-
versities are to promote inquiry and advance the sum of human knowledge, to pro-
vide general instruction to the students and to develop experts for various branches
of the public service (Joughin 1969: 163–164). Correspondingly, college and univer-
sity faculty members undertake research, teaching and service roles to carry out the
academic work of their respective institutions. Each of these roles enables faculty
members to generate and disseminate knowledge to peers, students and external
audiences. The teaching, research and service roles of faculty members overlap con-
ceptually and practically. Of the three roles of teaching, research and service, the
teaching role is the most widely shared among faculty members across institutional
types. The balance among teaching, research, and service, however, differs widely
across institution types and by terms of the faculty member’s appointment.

The teaching role of faculty members reflects their centrality in addressing the pri-
mary educational mission among colleges and universities. As faculty members
teach, they disseminate and impart basic or applied knowledge to students and
assist them with the learning process and application of the knowledge. The uni-
versity faculty is charged with the development of new academic programs since
they have the expertise necessary and their knowledge base is deemed to be current.

The Faculty Curriculum Committee proposed to have a three-day retreat to discuss
and write the two MA programs. This was held from the 10th September to 13th Sep-
tember 2009 at the Red Court hotel in Nyeri, which is a provincial town in Kenya.
The committee comprised the departmental faculty team, the chairpersons of the
curriculum committees in the other two departments, the faculty administrative as-
sistant and the dean of the faculty, who also coordinated the whole process. The com-
mittee was able to successfully develop the MA programs and complete a draft.

Once back in college, the drafts were edited and copies made by the faculty admin-
istrative assistant to be circulated to faculty staff. This was done early enough to
allow members to review the drafts before the actual special faculty board meeting,
which was held in early October.
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At the special full faculty board meeting, the two programs were presented and
discussed exhaustively. The documents were approved, with minor corrections. At
the same time, the faculty fixed a date for a stakeholders meeting, which needed to
be held as part of the curriculum development process. In Kenya, it is now man-
datory that any new curriculum at the university be vetted by stakeholders to ensure
that it will be relevant to the market. The date for the meeting was set for December
4th, 2009. Through an appreciation of the objectives and justification of the two
programs, the faculty was able to identify stakeholders that would be useful for this
event. Some of the stakeholders identified included a few fourth-year students from
the department of Litcom, representatives of MA students from the Njoro main
Campus, a representative from Kenya Institute of Education (KIE), a representative
from the Commission of Higher Education (CHE), a representative from the Fed-
eration of Kenya Employers (FKE), a representative from the Teachers Service
Commission (TSC) and all academic staff from the faculty.

After the special full faculty board meeting, the curriculum team finalized the
documents, incorporating the comments received from the faculty board members.
The revised drafts were handed in to the dean on November 3rd, 2009 in preparation
for the next hurdle, the stakeholders workshop.

A very successful and well attended stakeholders workshop was held on December
4th, 2009. The Registrar of Academic Affairs of Egerton University and the director
of the graduate school also attended, and the insights they gave were very useful to
the whole process. With minor corrections, these documents were again approved,
and the faculty was allowed to take them to the next level. The curriculum team
thereafter sat and incorporated the comments from the stakeholders workshop. The
revised copies were brought back to the dean’s office for onward transmission to
the graduate school of Egerton university. This marked the achievement of mile-
stone A, where the dean had indicated that the faculty would be fully involved in
the development process and own the two programs for onward transmission to
the next level. A milestone in this sense is part of the PAP management tool.

The Role of the Graduate School in the Development of MA Programs

The role of the Graduate School is to promote innovation and excellence in research
education. It is also supposed to coordinate all postgraduate degree programs of the
University College. The programs cut across departments and schools. The Grad-
uate School works very closely with the teaching departments to ensure that the
programs offered meet the necessary standards of acceptance, both in regards to
the student and to market forces outside the university. The ultimate goal of the
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university through the Graduate School is to equip the postgraduate students with
adequate and relevant knowledge that will allow the students to face the challenges
of the highly dynamic and competitive world.

Since any new MA program at the university has to pass through the Graduate
School for approval before it can be presented to the University Senate, the two MA
programs were forwarded to the Graduate School on the January 13th, 2010. The
Graduate School board met on the February 25th, 2010. The dean presented the
programs, which were consequently discussed and approved with minor correc-
tions. The drafts were taken back to the faculty for revision with the corrections in
mind. The faculty team worked on the comments and returned the programs to the
Graduate School. The Graduate School Board had a meeting to ratify the revised
programs and forwarded the same to the Senate in March 2010. This marked the
achievement of milestone B, since the programs successfully went through the
Graduate School board, were approved, and were consequently forwarded to the
University Senate.

The Role of the University Senate in Academic Programs

The academic senate is the governing body of a university and typically the supreme
academic authority for the institution (Birnbaum 1989). It acts for and on behalf of
the university in the exercise of the university’s functions. It controls and manages
of the affairs and concerns of the university. The Senate has therefore been seen as
the voice of the faculty and the body that sets educational policy and makes academic
decisions. The Senate is responsible for authorizing and approving degree pro-
grams, issuing degrees to qualifying students and honorary recipients, and for the
discipline of students.

Once the programs were approved by the Graduate School, they were forwarded to
the Senate, which has the overall authority on all academic programs of the Uni-
versity College. This was done on April 18th, 2010. However, it should be noted that
review by the the Graduate School is such a rigorous process that in most cases, it
will be passed through the Senate, although this is not always guaranteed. The
programs were finally approved, and the faculty was allowed to advertise them. This
marked the achievement of milestone C.

Advertising was done in June 2010 through all the national newspapers, and the
response was positive, since there were many applicants. The faculty has admitted
its first batch of students in MA Applied Linguistics and MA Kiswahili and Com-
munication, and teaching commenced on August 9th, 2010.
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The Final Product: the MA in Applied Linguistics and MA in Kiswahili and Com-
munication

The following is an abridged version of the two programs that have been developed
by the faculty and will be offered to graduate students as part of promotion of grad-
uate studies at Laikipia University College.

Master of Arts in Kiswahili and Communication

Introduction
Kiswahili continues to acquire new roles, not only as the national language of Kenya,
but also as the de facto lingua franca of the East Africa region. The language is
currently taught and used beyond the confines of the African continent. Conse-
quently, it is becoming increasingly necessary to train highly erudite personnel in
the language.

Justification
Language is a tool for communication. Communication is a highly interactive affair.
Subsequently, over and above learning a language, one also needs to be equipped
with skills that will enable them use the language they have learned effectively. It
is in recognition of this fact that the MA (Kiswahili & Communication) program is
deliberately designed to cover elements of both language (Linguistics and Litera-
ture) and communication. It sets out to equip students with skills that are analytical,
critical, practical and utilitarian at both levels; that would prepare its graduates to
tackle challenges in relevant sectors of the job market, viz. media (both print and
electronic); in publishing; in theatre, in drama and film; in university teaching and
research; in public relations and in social work and translation.

Aim and Objectives
The general objective of the M.A (Kiswahili and Communication) program is to
accord students an opportunity to acquire an advanced comprehension of Kiswahili
as a language and the requisite skills needed in the application of the language to
various situations as need be.

The specific objectives of the program include:
• To impart a high level of expertise in the analysis of  Kiswahili – at the linguistic,

literary and communicative levels.
• To equip clients with skills in scientific research that would enable them collect,

sieve, synthesize and analyze data in a way that ensures foolproof answers to
problems.
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• To give clients a strong grounding in theory of language, theory of literature
and theory of communication as relates to Kiswahili.

• To arm clients with the necessary skills and expertise that would enable them
tackle with confidence challenges in the various sectors that deal with matters
relating to language, literature and communication.

• To enable the clients to master the language as an important tool of commu-
nication in society.

Admission Requirements
• The common regulations for a master’s degree in Egerton University will apply.
• The common requirements for a master’s degree in the Faculty of Humanities

and Development Studies, Laikipia University College, shall apply.
• Candidates must hold at least an Upper Class Honors BA or BEd. (Arts) with

a specialization in Kiswahili or General Linguistics and English from Egerton
University, or from any other University recognized by the Egerton University
Senate. Those with a second class lower division, but with two years relevant
work experience, may also be considered for admission.

Loading and Duration of Study
The program shall offer two options of study, namely

• Coursework examination and project.
• Coursework examination and thesis.

The MA (Kiswahili and Communication) course shall cover a period of at least 18
months and not more than 36 months.

Course Coding
The course code for Kiswahili and Communication is KIMS. This code is followed
by three digits, with the first denoting the level of study, the second the year of study
and the third the sequence of the course. An example here is KIMS 711, which rep-
resents research methods, where KIMS stands for Kiswahili and Communication
Studies, 7 stands for masters degree level at the University College, the first 1 stands
for the fact that the course is offered in the first year of study, and the second 1 means
that it is the first course offered in that academic year.

Examination
Examination regulations of Egerton University will apply.

Infrastructure Needs
• 4 Seminar rooms
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• 1 Language laboratory
• 1 Studio
• 1 Theatre / Hall

Stakeholders
• Media (print and electronic)
• Publishers
• Translators
• Social workers
• Theatre, drama and film producers and directors
• Language scholars and researchers
• Authors

Master of Arts in Applied Linguistics

Introduction
Kenya is a multi-ethnic community facing substantial political and social changes.
It therefore provides a most interesting context for doing advanced study in applied
linguistics. This program aims to provide students with a firm theoretical ground-
ing in applied linguistics, which will enable them to carry out research in such areas
as language information science, language teaching or in areas related to the social,
cultural and psychological implications of multilingualism. It also aims to develop
students’ intellectual and linguistic abilities, better enabling them to function as
language professionals. It provides a solid foundation to pursue further postgrad-
uate study for a PhD. The program addresses linguistic, social, historical and other
factors in the development of English and other languages, fostering greater lin-
guistic sophistication and appreciation for the richness of the English language and
other languages.

Justification
The Master of Arts in Applied Linguistics is designed for language educators and
other professionals who wish to gain a firm theoretical grounding in applied lin-
guistics and explore its relevance to their professional practice. The program should
be able to develop students’ understanding of the linguistic dimensions of cultural
diversity, globalisation and social change; and develop skills in the application of
linguistic theory to a range of professional practice. It integrates theory and practice.

Students will benefit from the wide range of research interests in areas such as
academic and workplace literacies; first and second language development; dis-
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course analysis and editing practices; cultural diversity in the workplace; language,
ideology and power; critical literacies; grant writing and project planning in lin-
guistics; literacy instruction and applied linguistics; linguistic theories and peda-
gogy; applied linguistics and professional practice. Students of this program should
also be able to apply linguistic insights to computer application areas, such as nat-
ural language processing, machine translation, speech technology, etc. Additional-
ly, graduates of this program should be able to pursue further education to become
lecturers and professors in the various sub-disciplines of Applied Linguistics.

Aim and Objectives
The main aim of the MA in Applied Linguistics is to provide students with a solid
foundation in linguistic theory, linguistic analysis and application. Besides this, the
course prepares linguists for careers in various areas, especially in the university
sector. The program exposes students to specialized areas of linguistics, which form
specific areas for research at higher levels. In addition, the graduate is exposed to
techniques used in applied linguistics.

The course is designed to:
• Provide a rigorous theoretical grounding in applied linguistics relevant to the

needs of language educators and other professional groups.
• Enable students to understand the basic principles of applied linguistics and

apply them to their field of interest and professional practice.
• Develop students’ understanding of the linguistic dimensions of cultural di-

versity, globalisation and social change.
• Develop skills in the application of insights of linguistic theory to a range of

professional practices.
• Enable students to pursue further postgraduate study for a PhD.

Admission Requirements
• The common regulation for all master’s degrees in the University College shall

apply.
• Candidates must hold at least a Second Class (Upper Division) Honours BA

(Kiswahili / English) or BEd (Arts) of Egerton University with specialization in
English / Kiswahili and General Linguistics.

• Holders of at least a Second Class (Upper Division) Honours in an undergrad-
uate degree with specialization in English/Kiswahili, or General Linguistics
and English/Kiswahili from other recognized institutions are also eligible.

• However, applicants who are holders of a Second Class (Lower Division) degree
with relevant working experience or other additional qualifications may be
considered for admission into the MA program.
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Loading and Duration of Study
• The Master of Arts in Applied Linguistics shall extend cover a period of at least

18 months and not more than 36 months.
• During the first year of study, all the candidates will take a total of eight courses,

i. e., four courses in each the first and second semester. Of these, six will be
compulsory and two will be elective.

• In the first year, all the candidates will be examined in all the courses they would
have taken.

• In the second year of study, candidates will choose one of the following modes
of study, either:

• A: Coursework, examinations and project.
• B: Thesis

• Candidates who opt for mode A will take three courses in the first semester of
the second year. Of these, two will be compulsory and one will be an elective.

• Candidates who opt for mode A will devote the second semester of the year to
project work. A project will be equivalent to 6 credit factors.

•  Each course in the first year of study will be of four credit factors, while those
in the second will be of 3 credit factors.

• Candidates who opt for mode B will devote the whole of the second year carrying
out research, leading to the write-up of the thesis. The research topic will be on
an approved area within applied linguistics.

Course Coding
The courses are coded LING, which represents Linguistics. This code is followed
by three digits, with the first representing the year in which the unit is offered, the
second the semester in which the course is offered, and the third the sequence of
the course in the category. An example here is LING 711, which represents research
methods in applied linguistics, where LING stands for Applied Linguistics, 7 stands
for masters degree level at the University College, the first 1 represents the semester
in which the course is offered, and the second 1 represents the sequencing of the
course in the category.

Examination
Examination regulations of Egerton University will apply.
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Challenges of Developing Graduate Programs in Universities in Africa

Deans of faculties in most Kenyan universities are usually very busy and in most
cases, despite being the administrative managers of the faculty, they are still sup-
posed to teach at least one course every semester. This leads to deans having very
loaded schedules. As a result, deans in Kenya have to learn how to multitask, if they
are not already doing so. As dean of the faculty of Humanities and Development
Studies, I always found that I had too many issues to handle, which were in most
cases both urgent and important. There were times when I had to perform the
functions of the College Principal when he had to be away, since our college has
been a relatively small place. Consequently, some of my core tasks took longer to
accomplish. This meant that, even though I had deadlines to meet in as far as my
PAP was concerned, I sometimes had to postpone some events to a later and more
convenient date.

I had arranged to have a retreat with my curriculum committee for developing and
writing the programs in July 2009. This was not possible due to financial restric-
tions. Administration was not willing to put in a lot of money at once on the project
at the time planned. However, the retreat was finally held in September 2009.

Curriculum team members had many other schedules, and so they were not able
to keep deadlines. The next faculty board meeting had to therefore be delayed (from
7/8/09 to 9/10/09), since members took quite a while to produce the drafts nec-
essary. This forced me as dean to be very actively involved in the writing of the
programs and to consequently personally take over the writing of the MA Applied
Linguistics degree program, working overtime.

Identification of the stakeholders and also agreeing on the kind and number of
stakeholders that were needed was a bit of a challenge. However, this was eventually
done, and invitations were sent out to them. There was also the problem of not
being able to set a date for a stakeholders workshop due to a full university calendar
and thus a consistent postponement set dates resutled, i. e., from November 6th, to
November 13th and then to November 19th. This was eventually set for December
4th, 2009. Despite the postponement of dates, stakeholders turned up in large
numbers and were able to give their input in areas that they thought needed im-
provement. The faculty curriculum team was able to accommodate the various
views as it prepared the final drafts of the programs.

The Graduate School meets only once a month and only discusses a limited number
of programs at each sitting. This meant for us that it was possible for our programs
to take a long time. However, I was able to lobby and use diplomacy to get the
programs slotted into a tight timetable and to be discussed. A similar challenge was
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present when it came to having the programs reviewed in the Senate, and delays
were experienced. We had initially hoped to have some students in April 2009 begin
instruction, but because of the delays in the process, the first batch of students came
first in August 2010 to begin their program.

Laikipia became a University College (LUC) at the end of the year. This was a major
challenge in the sense that we had to create structures that we did not initially have,
and in this transition period, certain things could become quite difficult to deter-
mine, i. e., what was the role of the graduate schools, the senates and the Academic
Boards for the new university colleges? We consulted the academic registrar for
Egerton University, and were advised to continue using the structures that existed
at the inception of this program development process, otherwise, it would have been
possible to experience further delays.

In general, and despite the challenges that we went through, we were able to achieve
our objectives and meet the needs of our stakeholders who were excited to have
been a part of the whole process of producing MA programs. In fact, as soon as
these programs were advertised, the response was very positive and we received
many applications. The first class of graduate students in both programs began their
classes in August 2010.
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