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Abstract
The University of Energy and Natural Resources (UENR) is a public-funded multi-
campus national institution established in December 2011 by an Act of Parliament 
(ACT 830, 2011) with the vision to become a world-class institution for generating, 
advancing and applying knowledge in energy and natural resource sciences. The 
University is expected to train the next generation of experts and provide cutting-
edge research to support Ghana’s development in energy and natural resources. As 
a new science and technology based universty in the higher education landscape of 
Ghana UENR had unique challenges in terms of young inexperienced faculty, lack 
of experienced senior academics to provide academic leadership at the Departments 
and Schools, limited infrastructure and facilities, little or no internally generated 
funds due to low student numbers and uncertainty in government subventions. 
As at 2012/2013 academic year the University had about 150 students,17academic 
staff and only 3 with terminal PhD degrees. There were only two faculty who were 
Senior Lecturers and apart from the Vice-Chancellor and the Pro Vice-Chancellor 
there was no Professor in the entire university. The need to establish a functional 
quality assurance unit in order to develop a quality culture and position UENR 
to compete with the well endowed science based universities in Ghana such as 
the Kwame Nkrumah Univeraity of Science and Technology was imperative. This 
project therefore sought to establish the Quality Assurance and Planning Unit 
(QAPU) and develop a quality assurane policy to guide all operations and processes 
in the university towards the realisation of its vision and mission. We adopted 
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thehe Project Action Plan (PAP) approach introduced at the International Deans 
Course 2013 and this has made a significant impact in building a quality culture 
at UENR. As at the 2014/2015 academic year, the QAPU has been established, its 
office set up and 3 staff have been appointed and have assumed duty. The Quality 
Assurance Policy aimed at building and improving the quality of teaching, learning, 
research and other services provided by the university has been developed and 
being implemented. Student assessment of courses and lecturers and feedback 
are rigorously enforced. Guidelines for the introduction of new courses and 
programmes were outlined in the policy. The academic profile of the University has 
seen tremendous improvement. About 13 new programmes have been introduced 
and student numbers have increased to about 1500. There are now 65 academic 
staff, 29 with terminal PhDs, 5 Senior Lecturers and 6 Professors. About eight (8) of 
the Assistant Lecturers are pursuing PhD training. An Institutional Strengthening 
Programme (ISP) and mentoring system are being operationalised to enhance staff 
development efforts at UENR. The School of Graduate Studies was established to 
promote graduate training and research. Two of our young academic staff won one 
year CIRCLE visiting fellowship to undertake research in climate change. The drafts 
of the university statutes to govern the internal operations of the University and a 
10-year strategic plan have been developed for consideration and approval by the 
Council by the end of 2016. This paper describes the key initiatives undertaken 
which have led to the development of a quality culture, expansion of programmes 
and visibility of UENR in the higher education landscape of Ghana.

1 Introduction

1.1  Background 
The University of Energy and Natural Resources (UENR), Sunyani, Ghana, was 
established with a mandate to develop the next generation manpower and to provide 
inter-disciplinary research to support Ghana and Africa’s development in energy 
and natural resources. The University was established by an Act of Parliament, Act 
830 in 2011 to provide man-power needs in the energy and the natural resources 
sector. The University’s commitment to the assurance of the quality of its academic 
programmes and processes which is broadly expressed in its mission statement 
was driven by both external factors: regulation by the National Accreditation Board 
(NAB) and the National Council for Tertiary Education (NCTE), and personal 
intiatives and experiences of the Vice-Chancellor and the Pro Vice-Chancellor. The 
two top management staff were recruited from the two leading public universities 
in Ghana, the Kwame Nkrumah University of Science and Technology (KNUST) 
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and the University of Ghana, Legon, respectively. Both staff were committed not 
to repeat the quality lapses in their former universities at UENR. The University 
Council made up of three seasoned professors and a former Executive Secretary of 
NCTE was also very supportive of initiatives that sought to assure quality in order 
for the university to achieve its mission. The pioneer academic and non-academic 
staff were recruited from different private and public universities in Ghana with 
diverse perpectives and understanding of quality assurance issues. They needed to 
be reoriented to the imperative of developing quality culture to guide the operations 
of UENR in order to be competitive in the higher education landscape of Ghana.

The mission of the University is to promote the development of human resources 
and skills required to solve critical energy and natural resources challenges 
of society and undertake interdisciplinary academic, research, and outreach 
programmes in energy, engineering, science, agriculture, natural resources and 
the environment. The sod for the establishment of the University was cut in 2010 at 
Sunyani. Subsequently, a University Implementation Committee was established 
in 2011 and tasked to appoint the key staff and a council to manage the University. 
The motto of the University is “knowledge integrity impact”. The Planning 
Committee finalized the development of the governance structure and start up 
programmes for the University in 2011. In July 2012, the documents on the three 
start-up programmes, namely: Renewable Energy Engineering, Forest Resource 
Management and Wildlife and Range Management were submitted to the National 
Accreditation Board. These programmes are offered in two schools, namely the 
School of Engineering and the School of Natural Resources. The School of Science 
was started in the 2013/2014 Academic Year offering additional programmes 
in mathematics and computer science. From the 2014/2015 Academic Year the 
following programmes were introduced: actuarial science, statistics, information 
technology and chemistry in the School of Sciences; fire and disaster management, 
hospitality management and resource enterprise and entrepreneurship in the 
School of Natural Resources; and agricultural engineering, computer engineering 
and petroleum engineering in the School of Engineering. The School of Agriculture 
and Technology was also started at the Dormaa Ahenkro Campus. The University’s 
day-to-day governance lies with the Vice-Chancellor, Pro Vice Chancellor and the 
Registrar and is assisted by deans of the schools and heads of departments. On 
the broader side, the overall governance structure of the University includes the 
Chancellor as shown in Figure 1. 
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Figure 1: Organogram of Top Level Executives of the University

1.2  The Problem Statement
As a new science and technology based universty in the higher education landscape 
of Ghana, UENR had unique challenges. The key ones among them are young 
inexperienced faculty, lack of eperienced senior academics to provide academic 
leadership at the departments and schools, limited infrastructure and facilities, little 
or no internally generated funds due to low student numbers and uncertainty in 
government subventions. As at 2012/2013 academic year the University had about 
150 students, 17academic staff and only3with terminal PhD degrees. There were 
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and the Pro Vice-Chancellor there was no professor in the entire University. The 
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first Pro Vice-Chancellor in charge of academics, the need to establish a functional 
quality assurance unit in order to develop a quality culture and position UENR to 
compete with the well-endowed science based universities in Ghana such as the 
Kwame Nkrumah Univeraity of Science and Technology was therefore imperative. 
The above challenges and the information obtained through the situational analysis 
formed the basis of my Project Action Plan for the International Dean’s Course for 
Africa (IDC  III) held between June 2013 – February 2014 in Osnabrück and Berlin 
(Germany), Accra and Addis Ababa (Ethiopia). This Project therefore sought to 
establish a Quality Assurance and Planning Unit (QAPU) and develop a quality 
assurane policy to guide all operations and processes in the university towards 
the realization of the vision and mission of UENR. The Project Action Plan (PAP) 
approach adopted has made a significant impact in building quality culture at UENR.

2 Literature Review

Over the past several decades quality assurance (QA) has become a central concern 
of higher education (HE) systems at national, international and global levels (Harvey, 
2005). This concern has been linked with ensuring that quality of HE is maintained 
or improved during these times of global and wider social contexts (European 
Association for Quality Assurance in Higher Education [ENQA], 2009). In this 
regard, HE institutions are required to adjust to a new, transformed landscape of 
globalization that allows recognition of degrees across continents. The adjustment 
envisaged allows HE institutions to make use of social transformations in order to 
achieve best possible outcomes to develop programmes that are of high quality and 
achieve economic, social and technological goals, and at the same time establish HE 
institutions that are effective, efficient and are continuously improving on quality 
(Department of Education and Skills [DES], 2011). The rationality of the connection 
between HE and QA and the position of QA as a logical, categorical and accepted 
best practice needs critical analysis in all the different facets of education delivery 
throughout the world.

Quality Assurance has been a primary policy concern in HE since the 1980’s 
in Europe, especially the UK (Harvey, 2005) and the 1990’s in Ireland (Kenny, 
2006  a  & b), although it has a much longer history in the US (Rhoades and Sporn, 
2002). Increasingly quality has become more important for HE institutions, 
because there is more or less a ‘quality gap’ that needs to be addressed. 
Governments are striving to increase the numbers of students enrolled in HE 
institutions in the face dwindling investments. 
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HE institutions have to do more with less money and they are expected to improve 
quality. Student exchanges between countries and international cooperation 
require better assurance of quality. The world has become a global village and this 
demands quality of the curricula and the calibre of the graduates produced by HE 
institutions throughout the world. In short, society requires accountability and 
continuous improvement in quality and demands value for money. Furthermore, 
competition between HE institutions is also increasing. There is an astronomical 
increase in the number of private tertiary institutions in most African countries, 
challenging the older public universities to compete for new enrolments.

There is no universally acceptable definition of quality. Although we may not all 
agree on what ‘quality’ is, but we would all recognize it when it is functionally 
operational in an institution. Quality means different things to different people 
relative to processes or outcomes. For example, Green (1994) makes a distinction 
between quality as excellence, fitness for purpose to achieve institutional goals, as 
threshold point to meet minimum requirements set by ministries or QA agencies, 
as the value added to the student during education and training, as value for money 
with focus on efficiency. Quality may also be seen as satisfying expectations of the 
clients who are students. 

Quality in the eyes of governments can be described as many students as possible 
finishing their programmes within the scheduled time with an international level 
degree at reduced costs. Employers consider quality as the knowledge, skills and 
attitudes obtained during the studies. Professional bodies may be interested in the 
learning outcomes that have been achieved so that the graduates produced are ready 
to enter the profession. In the eyes of the students, quality is primarily connected 
with the contribution to their individual development and preparation for a position 
in society because education must necessarily link up with the personal interests 
and aspirations of the students. Academicians will especially look at quality as “A 
good academic training based on good knowledge transfer and a good learning 
environment and a good relationship between teaching and research.” 

In the light of the above, it is important to formulate a workable definition of quality 
to reflect the different aspirations and expectations of the diverse stakeholders in 
the HE landscape. Further, quality is not a static phenomenon but rather dynamic 
and it must meet the continuously changing requirements and expectations of 
the varied stakeholders. Eventually, it is the university which determines its own 
standards for quality which must reflect the requirements and expectations of the 
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government, the accrediting bodies, professional bodies, labour market, students, 
parents, alumni, local and international community at large. It is therefore of 
categorical imperative for QA managers to understand and appreciate the different 
stakeholder requirements and expectations (Fig. 2).

Figure 2: Stakeholders and Quality in Higher Education adapted from Vroeijenstijn (2014)
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higher education system, institutions, or programmers’. As a regulatory mechanism, 
QA focuses on both accountability and improvement, providing information and 
judgments (not ranking) through an agreed and consistent process and well- 
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of student’s experience of higher education and services provision to meet the 
standards as perceived by all the key stakeholders (Harvey and Green 1993). From 
an academic perspective QA is associated with increased quality improvement, 
mobility and transparency (Loukkola and Zhang, 2010). Recently, Vroeijenstijn 
(2014) defined quality as achieving the goals and aims in an efficient and effective 
way, assuming that the goals and aims adequately reflect the requirements and 
expectations of all the key stakeholders.

Assuring quality in HE is not new because academia had always paid attention 
to quality. Every professor or lecturer aims at providing his/her students the 
best possible training (Vroeijenstijn, 2014). The quality of HE was traditionally 
embedded in peer review mechanisms such as the external examiner system 
(Morley, 2003; Cuthbert, 2012). Quality in HE was seen as context dependent 
because the meaning of quality and how it was operationalised depended on the 
context within which that institution conceptualised quality in its internal processes. 
However, over the last three decades the meaning of quality has transformed from 
a context dependent, internal activity of HE institutions based within peer review 
and external examiner systems to a regulatory mechanism based on externally 
derived standards and mechanisms (Harvey, 2005). 

Furthermore, over the past few decades society in general has become more 
responsive to the importance of assuring quality in institutions of higher learning. 
In all sectors of society, quality has become a topical issue and there is much more 
public discourse on the quality of education (or perhaps on the assumed lack of 
quality). It is no longer the academic world alone which strives for quality in higher 
education. It is now the external stakeholders that are emphasising the need for 
explicit attention to be given to quality in HE institutions. 

The emergence of QA as an explicit, measurable evaluation and assurance process 
is a distinctive feature of the last three decades, coinciding with changes in HE and 
the social context in which HE operates (Campbell and Rozsnyai, 2002; Harvey, 
2005). Internally, HE is undergoing rapid expansion with substantial increases in 
student numbers and diversity of programmes (Department of Education and Skills 
DES, 2011). Externally, globalisation is transforming the social context of higher 
education provision to ensure that HE institutions respond to internationalisation 
of HE markets and increased mobility of students (Marginson and van der Wende, 
2007). This evolving landscape for HE requires new criteria and standards by 
which quality could be measured. 
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Central to accountability is ensuring that academic awards maintain academic 
standards that can be described and recognized across nations and cultures (Dill, 
2007; Altbach et al., 2009). Quality Assurance has emerged as a mechanism of 
accounting for standards and regulating HE institutions and programmes (Harvey, 
2005). In its current form QA is considered from the perspective of multiple 
internal and external stakeholders instead of from the perspective of only peers, 
although peer review is still the core activity of most accreditation processes. 
Quality is judged against sectoral, national or global standards instead of against 
standards established by HE institutions locally. QA establishes generic methods 
of data collection and assessment against standards. Mechanisms for assuring 
quality are seen as intricately bound with trust in the standards of HE and the 
quality of graduates produced (Dill, 2007; Harvey and Green, 1993).

In addition QA has emerged as an extra-national concern. For example, the 
common requirements for national systems were defined at the European level 
as part of the Bologna Process. The Bologna Process is a voluntary process of 
European nations aimed at creating, consolidating and operationalising a 
European HE space, the European Higher Education Area. A key objective of 
the process is comparability of qualifications. Common requirements for national 
systems were defined at the European level to improve the consistency of QA 
schemes across Europe. European Standards and Guidelines [ESG] (ENQA, 2009) 
have also been developed for internal and external quality assurance in order to 
provide universities and QA agencies with common reference points. From a 
student perspective QA must recognize the inclusion of their voice in policies 
and practices of HE (European Students Union [ESU], 2012). The relationship 
between HE and QA presents HE as adjusting to external and internal challenges 
and QA as a tool that assists that adjustment. Quality cannot improve by itself. 
The service quality in HE should be viewed from an organizational perspective 
and address quality concerns of students and all the key stakeholder needs (Joseph 
et. al., 2005; Khodayari, 2011).

2.1  Quality Assurance at the UENR
As a new university, one of the critical needs that will enable UENR to achieve 
its vision and mission is the etablishment and operationalisation of a functional 
Quality Assurance and Planning Unit (QAPU) with well defined organizational 
structure and policy framework to guide its operations. This was necessitated 
by several factors including accountability to stakeholders and the need to train 
graduates by following globally accepted academic standards. UENR’s decision 
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to establish QAPU was to ensure that it became accountable to government, 
accreditation bodies such as NAB and NCTE, students, parents and all other 
stakeholders. The University also envisaged the urgent need that arose from the 
need to train graduates who could be recognised across nations and cultures 
(Dill, 2007; Altbach et al., 2009). This is imperative because the operations of the 
University must be governed by the highest level of integrity, ethical standards, 
openness and fairness underpinned by a reward and recognition system that is 
performance driven. The overall aim of establishing the QAPU at UENR was to 
demonstrate the responsibility of the University for awarding its own degrees, 
most importantly becausequality graduates are needed to propel the development 
agenda of every nation. These graduates are produced from HE institutions. It is 
therefore imperative that providers of HE developed and implemented acceptable 
standards to assure quality in order to meet the needs and aspirations of today’s 
dynamic and competitive world. Against this background, tertiary educational 
institutions, therefore, need Quality Assurance Policies (QAPs) to ensure the 
satisfaction of all stakeholders and the continuous improvement of services they 
provide.

As the only Energy and Natural Resources University in Ghana, UENR is mandated 
to train graduates with the requisite skills to help alleviate the numerous challenges 
confronting the energy and natural resource needs of Ghana. In order to achieve 
the vision of “becoming a world class institution for generating, advancing and 
applying knowledge in energy and natural resource sciences”, the Management 
has identified QA as critical in building and advancing teaching, learning 
and research. The concept is believed to assist the Management to identify the 
strengths, weaknesses, opportunities and threats (SWOT) to the University and 
find appropriate solutions. 

The general objective of the Project Action Plan (PAP) was to establish a functional 
Quality Assurance and Planning Unit at UENR. The specific objectives were to:

 � Define the vision, mission, structure and functions of the QAPU
 � Develop Academic Quality Assurance Policy (AQAP)
 � Set up the office of QAPU at UENR
 � Publish, sensitize and disseminate information on QAPU and AQAP
 � Develop institutional strengthening programme at UENR for quality 

improvement.
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3 Methodology

The PAP approach to project implementation was used to accomplish the various 
key tasks, milestones and outcomes (Table 1). 

In the inception phase, the need for the establishment of QAPU and the development 
of AQAP were discussed with the Vice-Chancellor and the Registrar to seek 
Management approval. An ad-hoc committee chaired by the Pro Vice-Chancellor was 
formed to define the vision, mission and structure of the AQAP for UENR. In order 
to get a better understanding of its environment, UENR has to fully understand 
its strengths, weaknesses, opportunities and threats (SWOTs). The SWOT was 
done through the use of a questionnaire and focus group discussions with staff 
associations. Questionnaires were sent via email to all staff to outline the SWOTs in 
their departments and sections of work. 

There were also scheduled meetings with Deans and Heads of Departments (HoDs) 
to further deliberate on the SWOTs gathered from the questionnaires received. These 
SWOTs were taken into consideration during the preparation of the AQAP and 
the establishment of the QAPU. The draft reports of the QAPU and AQAP were 
evaluated by local and external QA experts and revised according to their comments. 
Brainstorming sessions to discuss the draft reports were organized with deans, HoDs 
and selected senior members. Inputs from the participants were incorporated into the 
draft reports which were then passed through the Joint School Board, the Academic 
Board and finally the Council for discussion and statutory approvals. 

The Office of the QAPU under the direction of the Pro Vice-Chancellor was 
established with the appointment of key staff and procurement of materials and 
basic equipment to enable them function. The printing of the AQAP document 
was done and a number of orientation workshops were organized to disseminate 
information on the policy document.

To address the challenges identified in the SWOT analysis, a number of interventions 
were initiated and spearheaded by the Pro Vice-Chancellor and the University 
Management including an aggressive hunt for senior academics and those with 
terminal degrees, a series of training workshops on QA, teaching and assessment 
techniques, team building, scientific writing, research management, examination 
management, individual counselling, sponsorship of lecturers to attend conferences, 
establishment of Inter-Schools lecture series for presentation of research findings by 
lecturers and research retreat was organized. 
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Key task A: Development of vision, mission and organisational structure of QAPU and AQA policy

Task 1 . Meeting with VC and Registrar to discuss concept note on QAPU at UENR

Task 2 . Set up and Chair an ad-hoc-Committee to define the vision, mission, strategic objectives 
and organizational structure of QAPU and develop AQAP for UENR

Task 3 . Submit draft of QAPU and AQAP electronically to about five (5) selected experts locally and 
abroad for their comments 

Task 4 . One day Workshop to brainstorm on revised draft reports

Milestone A: Draft report on QAPU and AQA policy for UENR

Key task B: Statutory procedures for approval of QAPU and AQAP

Task 1 . Discussion of draft QAPU and AQAP at Joint-Schools Board meeting

Task 2 . Submission of revised drafts of QAPU and AQAP to Academic Board for discussion

Task 3 . Submission of revised drafts to Council for discussion and approval

Milestone B: QAPU and AQAP established and developed, respectively

Key task C: Setting up the Office of QAPU for UENR

Task 1 . Appointment of key staff of the QAPU

Task 2 . Short listing, interview and selection of candidates 

Task 3 . Recommended candidates submitted to Council for appointment and issue of appoint-
ment letters to approved staff

Task 4 . Procurement of Office materials and equipment

Task 5 . Assumption of duty by appointed staff

Milestone C: Staff appointed, resumed duty and office equipment procured

Key Task D: Staff orientation and dissemination of QAPU and AQAP

Task 1 . Two one- day Orientation workshops on AQAP

Task 2 . Printing and dissemination of AQAP to Senior Members and posted on University website

Milestone D: Senior Members adequately given orientation on QAPU and AQAP; 500 copies of AQA 
policy printed, distributed to Senior Members and posted on University website

Key Task E. Establish Institutional Strengthening Programme (ISP)

Task 1 . Conduct institutional and gap analysis

Task 2 . Develop implementation plan

Task 3 . Develop implementation strategies

Milestone E: Institutional Strengthening programme established

Table 1: Key Milestones and Tasks
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4 Findings

4.1 SWOT Analysis 

4.1.1  Strengths

i. Uniqueness of academic programmes
The University offers several unique academic programmes in line with the 
recommendations of the Task Force which was set up by the Government of Ghana 
to define the framework for the establishment of UENR. The development of these 
academic programmes was also informed by the provisions enshrined in Act 830 
that established the University. Based on this, the University has distinct and 
unique advantage over other universities in the country.

ii. Functional French
Promoting the study of French for general communication and enhanced 
access to literature make our students more competitive in the sub-regional and 
international markets.

iii. Strong interaction among faculty and students 
The University has put in place programmes and measures that directly promote 
the staff-student interaction. The programmes and courses are designed to 
encourage and facilitate participatory learning and action. This is also made 
possible due to the small size of student population. Programmes developed in 
a collaborative manner with staff and student groups provide sufficient guide 
towards the attainment of friendly relationships. 

iv. Curricula-enhanced collaboration with industries
A mandatory supervised student industrial attachment culture guarantees strong 
industry participation in student training. Industrial attachment is mandatory in 
all UENR programmes and carries appropriate credit hours ranging from 12–18, 
depending on the programme. Students are supervised and assessed by academic 
staff from UENR and senior staff from the respective institutions where students are 
attached to receive hands on practical training for periods ranging from 8–12 weeks.

v. Strong legal framework (Act 830) 
The Act of Parliament, Act 830 (2011) which established the University grants the 
University the much-needed autonomy to operate. It serves as a major strength 
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to the University in terms of enhancing the potential and opportunities of the 
University both locally and internationally. The strategic mandate and the vision 
of the University as outlined in the Act give the institution a strong national and 
global position in the area of energy and natural resource education.

4.1.2  Weakness

i. Inadequate government funding
The inadequate nature of subventions from the government poses a major 
limitation to the speedy and progressive realization of the vision and mission of 
the University. Funding from the government through the Ghana Education Trust 
Fund (GETFund) is basically used for infrastructure development and irregular 
disbursement slows down the rate of provision of physical facilities such as lecture 
halls, laboratories, libraries, offices etc on campus to cater for the increase in 
student intake. The late release and/or uncertainties associated with release of 
these funds also negatively affect the work of the University. 

ii. Inadequate physical infrastructure 
UENR being a newly established public university faces similar infrastructural 
deficit like other public universities. Inadequate lecture theatres, laboratories, 
offices, sports and residential facilities for both students and staff negatively affect 
academic work and pose a great limitation to the numerical growth of the University. 

iii. Underdeveloped critical ICT infrastructure
With the introduction of e-learning and online education through interactive media 
platforms, ICT has become very critical in the provision of quality education in the 
21st Century. On this premise, the underdeveloped nature of ICT infrastructure on 
campus poses a major limitation to the use of ICT to facilitate teaching, learning 
and research especially under a multi-campus setting.

iv. Inadequate Human Resources (HR)
The University has a peculiar mandate to raise experts in the energy and natural 
resources field, the specialized nature of the academic programmes being run and 
yet to be introduced by the University demands the recruitment of professionals with 
the requisite academic qualifications in these fields. Moreover, the limited subvention 
from the government also makes it difficult to recruit more personnel because it will 
over-stretch the wage bill of the University. These constraints make it difficult to recruit 
adequate HR for the smooth operationalisation of the mission of the University.
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v. Lack of institutional networks
Institutions thrive through networks and collaboration with existing and advanced 
ones. The lack of these is due to the infancy of the institution, and it may take some 
time to increase networking.

vi.  Inexperienced academic staff for effective academic administration  
and mentoring

Academic administration is made possible by a young but inexperienced faculty 
and a small dedicated group of senior members. The constraint to recruit senior 
faculty to man the departments is largely financial. Training or re-training of 
staff is an option but would take time. The need for experienced staff to provide 
academic leadership in the departments and schools is more appropriate during 
the formative years of the institution.

4.1.3  Opportunities

i. Strategic location 
The University is sited at Sunyani in the Brong-Ahafo region, in the transitional 
zone. The central location of the University makes the institution accessible to a 
wide range of prospective students in Ghana who otherwise had to travel several 
miles to access HE. The presence of the Bui Dam, Newmont Gold Ghana Limited 
and several forest and natural resources in the region are critical enhancing factors 
to the operations of the University.

ii. Strong interest and enthusiasm by traditional rulers
The chiefs in the various traditional areas in and outside the Region have shown 
strong interest and enthusiasm in operations of the university.

iii. Desire for higher education (HE)
The establishment of the Ghana Education Trust Fund (GETFund) to support 
infrastructure development and the desire of the average Ghanaian to access HE 
remains an important opportunity to develop the HE sector.

iv. Market for postgraduate programmes
The recent increase and growing interest in postgraduate education in the country 
serves as a major enhancing factor for the provision of higher degrees by the 
University.
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v. Consultancy services in key areas
The strategic mandate of the University to generate, advance and apply knowledge 
in the energy and natural resources field places and the competence of its staff in 
these areas will attract a lot of consultancy services in these key areas.

vi. Off-campus study and exchange programmes for staff and students
The flexible nature of the University’s staff development policy and opportunities 
for off-campus and international academic exchange programmes in energy, 
engineering and natural resources field will promote knowledge sharing and 
academic cooperation with leading universities.

vii. Multi-campus experience
The multi-campus system adopted by the University will positively impact the 
socio-economic development of the areas where satellite campuses are established.

viii. High demand for engineering graduates
With the rising graduate unemployment in the country, professionals, educationists 
and industrialists are calling for introducing industry-relevant programmes 
that makes graduate absorbable into the job market. Moreover, the growth in 
the construction, industrial and mining sectors have created a wide market for 
engineers in Ghana.

ix. Avenues for local and international collaboration
Due to the rising global interest in the areas of sustainable development and energy 
production, there are numerous opportunities for both local and international 
academic collaboration.

x. Market for distance/modular based programmes
Sandwich and modular programmes to be introduced by the University will not 
only promote experiential-based learning but also increase the internally generated 
funds by the University for both physical and human capital development.

xi. Global interest in energy and natural resource issues
The increasing global interest in energy production, policy and management and 
also sustainable natural resource management will enable the University to secure 
international funding for both research and academic work.
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4.1.4  Threats/Challenges

i. Reduced public funding of HE in Ghana
Since the year 2008, there has been consistent reduction in government subventions 
to public universities and schools due the rising public sector wage bill. These 
have affected expansion works in the universities and the untimely release of these 
funds has also negatively affected the smooth running of these institution of which 
UENR is no exception. The expectation that UENR, as a new institution, will be 
exempt is yet to be realized.

ii. Risk of losing key faculty 
Since the University is relatively new compared to other public universities in 
Ghana, it is not able to raise adequate internally generated funds to cater for 
better welfare packages for the staff to keep them motivated. The low the student 
population coupled with the need for infrastructural provision put a lot of pressure 
on the limited funds that University is able to raise and this makes the staff of 
the University very susceptible to the attractive packages available in other public 
universities in the country. 

iii. Growing competition from public and private universities
The growing competition from other public and private universities for prospective 
local and foreign students in the country poses a major challenge to the University. 
The growing increase in flexible study plans through sandwich, modular, distance 
and online education programme makes the competition even keener.

iv. Weak corporate image of the University 
The low profile and the perceived politicization of its establishment affect its local 
and international standing. Most people regard UENR as a private and partisan 
University, with others even unwilling to recognize its existence in the country. 
This makes it a less preferred choice to prospective students. 

4.2 Outline of the Quality Assurance Policy (QAP)
The assumptions, policy objectives, scope, staffing and policy principles and 
management of quality form the key components of the QAP manual for UENR 
as outlined below.
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4.2.1  Assumptions 
The University’s Statutes clearly indicate the rules and regulations that govern the 
institution. Various policies shall regularly be formulated to guide the operations 
of the University. The QAP shall assist in ensuring the effective monitoring and 
evaluating standards in realization of the vision and mission of the University. 
Other policies such as the Research Policy, the Teaching and Learning Policy, 
the Ethics Policy, Human Resources Development Policy, the Gender Policy, the 
Information, Communication and Technology (ICT) Policy, among others shall 
provide detailed guidelines in the specific areas/disciplines. This QA policy 
provides the general basis or framework for all the other policies.

4.2.2  Objectives
The commitment of the UENR to the provision of quality educational experience is 
deeply rooted in its vision and mission. The QAP, therefore, aims to:

 � Build and improve institutional commitment not only to QA but also to the 
enhancement of the quality of the student experience;

 � Build and improve the approaches of integrating measures and methods into 
routine procedures as a means of reinforcing both the philosophy and the 
practice of QA as integral part of normal operations;

 � Ensure that standards of awards are appropriate and that the resources to 
meet the requirements of the academic infrastructure and other external 
benchmarks are of acceptable quality;

 � Implement the University’s approach to the assurance and enhancement of 
quality in an efficient and effective manner;

 � Provide accessible and adequate infrastructure for dealing with QA at all 
levels and for disseminating good practice, including ensuring that all staff 
are familiar with the University’s QA procedures and mechanisms; and

 � Satisfy all stakeholders in the manner that the services provided across 
teaching, learning, research and service delivery/extension are of the highest 
possible quality. 

4.2.3 Scope
The QAP shall apply to all facets of the University’s operations including affiliate 
institutions.

4.2.4  Staffing of the QAPU
The Unit shall be headed by someone who holds a Master`s degree or PhD, with 
adequate knowledge in planning and monitoring. This is in line with industry 
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practice in Ghana, where all heads of QA and Planning Units in all the public 
universities are second or third degree holders. The Unit head shall be charged 
with the responsibilities of adequately providing the needed leadership and 
direction to the Unit. The head shall be assisted by a deputy head and other 
technical and administrative staff as related to the thematic sections indicated 
in the organogram in Figure 3. The head of the Unit shall report directly to the 
Pro Vice-Chancellor, who shall then report to the Vice-Chancellor on all issues 
bordering QA and planning in the University. Other staffing needs of the Unit 
shall comprise the following: Research/Administrative Assistants who possess a 
Master’s or first degree in any of the following areas: Computer Science, Statistics, 
Commerce, Planning, QA, Mathematics or any other relevant field as illustrated in 
the organogram of the Unit in Figure 3.

Figure 3: Organogram of the QAPU of UENR

3.2.5 Policy principles
The University’s QAP shall achieve its quality standards by strictly adhering to set 
principles including

 � Evidence based assessment
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 � Timely feedback
 � Tracer studies
 � Comprehensive coverage in quality evaluations
 � Course and programme evaluation
 � Assessment of teaching
 � Communicating the results of student assessment
 � Quality of staff
 � Student’s admission
 � Development and review of courses/programmes
 � Examinations
 � Facilities and infrastructure
 � Staff–student partnership
 � Accreditation
 � Affiliation
 � Collaboration and Partnership
 � Mentoring
 � Research

Expected outcomes of the Quality Assurance Policy
The successful implementation of the QAP shall be achieved through these 
principles which have been clearly outlined in the policy manual.

4.2.6 Managing quality
Managing of quality is an essential component of the QA process. In the UENR, 
management of QA shall be a duty of all staff. For the purposes of clear direction, 
the functions and responsibilities of following bodies and offices which shall 
spearhead the management of quality in UENR are clearly outlined in the policy: 

 � University Council
 � Academic Board, School Boards and Department Boards 
 � Quality Assurance and Planning Unit (QAPU)
 � School of Research and Graduate Studies
 � Appointments and Promotions Board
 � Human Resources and Organisational Development Unit
 � Office of the Vice-Chancellor and Pro Vice-Chancellor
 � Examination Audit Committee
 � Programme/Course Review Committees
 � Internal and External Examiners
 � Deans and Heads of Department
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5 Policy Implementation and Other Interventions

5.1  Teaching and examinations
A general format for the preparation of course outlines by lecturers for students 
are in place. All lecturers submit course outlines to students and respective HoDs 
at the start of lectures and copies them to the QAPU. To protect the integrity of 
examination a new procedure for moderation of examination questions is being 
implemented. Examination questions are moderated by a team made up of the 
examiner, an alternate examiner and the HoD. It is kept in a sealed envelope 
signed by the three moderators and kept by the examiner.

5.2  Assessment of teaching and lecturers by students
This is a mandatory exercise and it is achieved through a variety of methods including:

 � Paper questionnaire administration
 � Electronic questionnaire administration
 � Staff-student liaison committees
 � Informal feedback
 � Open meetings with the student body
 � Focus group interactions such as class representatives and student bodies. 

The QAPU has developed an instrument to assess the level of quality of teaching 
and learning in UENR by students at each semester (Appendix 1). The assessment 
is based on six major indicators namely:

 � Course presentation;
 � Staff bearing in class;
 � Mode of delivery;
 � Regularity and punctuality at lectures
 � Pedagogy; and
 � Learning environment.

Both paper and electronic questionnaires are administered by staff of QAPU, 
analysed and a detailed report on each lecturer is written and submitted to the 
Vice-Chancellor through the Pro Vice-Chancellor. Copies of the report are sent 
to respective HODs, deans and individual lecturers in confidence. Key issues 
raised in the report are discussed at School Boards and the Academic Board for 
the necessary remedies. Adverse reports are discussed with affected lecturers to 
address the deficiencies. Feedback on the report is given to students by HODs, 
Deans and the Pro Vice-Chancellor during regular meetings with students and 
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student groups. The Pro Vice-Chancellor, Deans and HODS interact with students 
groups (e.g. class representatives), SRC, specific course students) on quality issues. 

The outcome of student assessment of lecturers and courses has its own challenges. 
For instance, the comments section of the assessment gathers the general views of 
students on teaching and learning. These comments are unedited in order not to 
introduce any elements of bias interpretation by the assessors. This has, however, 
not gone down well with some lecturers because they perceive some of the 
comments from the students as derogatory and impolite. For example, comments 
such as “the lecturer is not serious with lectures”, “the lecturer did not teach well” 
and “the lecturer must be changed next semester” among others did infuriate 
some lecturers. Some of these comments have also been poorly constructed in 
terms of grammar, making it difficult to clearly understand what students actually 
mean. There are also few cases where a few lecturers have attempted to intimidate 
students in classes where they have been poorly assessed.

To address some of these challenges, the QAPU conducts audit of the assessment 
results by interviewing students to verify the authenticity and veracity of the 
comments and review them accordingly in the final assessment report. Lecturers 
are given the chance to explain their side of the story in a friendly atmosphere 
devoid of rancour. They have been assured that the purpose of student assessment 
is not to be used as vehicle to sanction lecturers but as means for continuous 
improvement in quality. The QAPU has also instituted measures such as daily 
monitoring of lectures to ascertain what happens at lecture halls, especially with 
regards to punctuality and regularity of lecturers. This measure serves as a platform 
for the QAPU to crosscheck some of the comments of the students in the end of 
semester assessment. The QAPU again liaises with the course representatives of 
the various academic programmes to receive concerns and desires of students on 
teaching and learning so that such deficiencies are addressed before the assessment 
is done close to the end of the semester. This means that any challenges facing 
students can be addressed by the Pro Vice Chancellor, Deans and HODs where 
appropriate. In addition, the QAPU organises consultative meetings with students 
to discuss issues affecting their studies and how to address them. Furthermore, the 
University has encouraged staff at the QAPU to undergo further training in quality 
assurance in higher education to enhance their knowledge in quality assurance 
structures. One staff of the QAPU is on the ‘TrainIQAfrica’ programme sponsored 
by the German Academic Exchange Service for internal quality assurance officers 
in Anglophone West Africa.
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5.3 Recruitment and staff training
To strengthen the capacity of UENR to deliver on core mandate of teaching, research 
and service a number of senior academics have been recruited including one 
professor, four associate professors and four senior lecturers. About thirteen (13) 
staff with terminal PhD degrees have been appointed. The recruitment of qualified 
staff for some programmes such as engineering computer science, information 
technology and statistics has not been easy. We have been using our international 
networks to identify Post-doctoral and PhD candidates nearing completion of their 
programmes abroad for interview for recruitment via SKYPE. Currently, eight 
(8) academic staff are being sponsored for PhD training locally and abroad. Part 
time lecturers have been appointed to teach courses taught by staff on study leave 
abroad. This temporary arrangement has implications on quality and is also drain 
on our limited Internally Generated Fund (IGF). The government of Ghana now 
does not pay the emoluments of Part time lecturers. We are encouraging staff 
to undertake sandwich PhD programmes so that they can spend some time on 
campus to help with teaching. 

5.4  Expansion of programmes and admission
Comprehensive guidelines for the development and introduction new programmes 
and courses have been developed. Thirteen (13) new programmes have been 
accredited and introduced by various departments in the Schools of Engineering, 
Science, Natural Resources and Agriculture and Technology. Top up programmes 
in electrical engineering, mechanical engineering, computer science, information 
technology and natural resources have been developed as weekend modules 
to generate funds for the university. Two outreach teams led by the Pro Vice-
Chancellor and the Dean of Graduate School have visited over 100 Senior High 
Schools mainly in the Brong-Ahafo, Northern, Ashanti and Western regions of 
Ghana to market the unique programmes of UENR. The student population has 
risen from 154 in 2012/2013 to 1,500 in the 2014/2015 academic year. 

5.5 Institutional Strengthening Programme (ISP)
The formal training of young scientists often leaves them poorly equipped for 
their duties and responsibilities once they reach a permanent position. In many 
universities in Africa young scholars shoulder extreme workloads in teaching with 
limited opportunity for research and career development. They not only feel that 
originality and inspiration take second place but also that their working conditions 
can place unneeded constraints and barriers to their private life. There is a need for 
aligning young scientists’ skills with the responsibilities and diversified tasks on 
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the next level and helping them to acquire knowledge, techniques and procedures 
that help them to be globally competitive and participate meaningfully. Merit 
should not just be measured on the number of publications but on a wider range of 
evaluation criteria, such as teaching, supervision, teamwork, knowledge transfer, 
management and public awareness activities.

The Institutional Strengthening Programme (ISP) has been instituted to enable 
UENR with technical support from VITAE (a consulting firm in the UK through 
the CIRCLE project) to build capacity to support and enhance the career progression 
of academic and research staff early in their careers. This will in no doubt enhance 
teaching, learning and research and HE provision for the training of students. The 
main objectives were to(a) set out processes for an institutional needs analysis 
framework for UENR (b) develop a plan for institutional strengthening with clear 
objectives and actions (c) empower academic staff to make an impact in their careers 
and (d) provide academic mentoring for early career teaching and researcher staff. 
Such high quality staff is expected to be able to access funding opportunities, generate 
internationally recognized knowledge and contribute to African sub-regional and 
global knowledge. With improved skills through experiential learning, they will be 
able to conduct research and publish in peer reviewed journals to promote exchange 
of ideas. ISP is being used to strengthen research training programmes, mentoring 
and QA systems and networking potential. An increase in transparency and fairness 
of the assessment process would improve the career development of young scholars 
and is considered a prerequisite for diversity and sustainability in science.

The process of starting the ISP at UENR involved the following:
 � An internal analysis was conducted in order to identity practice against the 

principles 
 � A ‘gap analysis’ was conducted 
 � An implementation plan was developed 
 � Implementation strategies were developed to achieve the targets set

Some of the activities that have been carried out under the ISP include:
 � Face-to- face counselling on individual needs
 � Training workshops on teaching and assessment techniques
 � Team building
 � Internal QA
 � Academic leadership with focus on functions and responsibilities of Heads 

of Department and Deans
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 � Management of examinations
 � ICT usage in teaching and research
 � Appointments and promotion procedures and processes
 � Sponsorship to participate in conferences
 � Inter-Schools lecture series open to all lecturers to present seminars on their 

research

A number of activities have been planned including
 � Training workshops on scientific writing and publications, proposal writing, 

academic mentoring, research design and data analysis, project management, 
networking etc.

 � Face-to face counselling on specific individual needs
 � Staff orientation on specific policies e.g. code of conduct, QA, staff 

development
 � Development of policies e.g. research, ICT, Gender, Mentoring etc

Overall there is visible impact of the institutional strengthening. Two of our young 
academic staff won CIRCLE visiting fellowship to conduct research on climate 
change in two host institutions in Ghana and Nigeria. In the second cohort of 
fellows, five academic staff have applied for fellowship. 

5.6  Mentoring programme
The majority of the academic staff in UENR is young with limited experience in 
teaching and research. The gap analysis informed the need for the establishment 
of a more systematic and constructive support and mentoring that accounts for 
the professional and personal advancement of young scholars. Support for young 
scholars must be both interpersonal, offering advice and guidance, and also 
structural e.g. in a form of start-up grants and programmes for young scientists. 
Mentoring is a means to support and encourage people to manage their own 
learning in order that they may maximize their potential, develop their skills, 
improve their performance and become the person they want to be. Mentoring 
is a powerful personal and career development tool and offers extensive benefits 
to all those involved, the mentor, mentee and the institution. Mentoring enables 
an individual to follow in the path of a more experienced colleague who can 
pass on knowledge and opens doors to otherwise out-of reach opportunities. 
The mentoring relationship is not generally a line management one and usually 
involves someone with more experience than the mentee in the role of the mentor. 
It can be particularly effective in times of transition (e.g. new staff, during a 
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programme of study or when taking on additional roles and responsibilities). It is 
also a useful career development tool.

5.6.1  Mentoring benefits
For the mentee it can:

 � Improve self-confidence and develop self-awareness
 � Offer professional development
 � Provide advice and information
 � Encourage reflection on practice
 � Provide personal support
 � Improve effectiveness
 � Give access to a ‘sounding board’ for concerns, issues and ideas

For the mentor it can:
 � Refresh own view of work
 � Enhance job satisfaction
 � Encourage self-reflection
 � Encourage a proactive role in learning and development
 � Develop professional relationships

An informal mentoring system is now in place where the entire young faculty has 
been encouraged to choose their own mentors from a pool of twelve (12) senior 
colleagues. The Pro Vice- Chancellor participated in a TOT workshop for mentors 
in South Africa in May 2015 and is expected to help establish a formal mentoring 
programme at UENR. Currently a mentoring policy and institutional code of 
practice for mentoring are being developed. The policy will outline the process, 
procedures, roles and responsibilities of mentors, mentees, and the institution. 
The boundaries of mentoring relationships, training needs and monitoring system 
will be indicated in the policy. It is expected that a formal mentoring system will 
be operational by 2016.

5.7  Statutes and Strategic Plan
The draft of the University statutes as administrative guidelines has been developed 
in accordance with the University Act 830 to govern the internal operations of the 
University. A 10-year strategic plan as a systematic process of envisioning a desired 
future of UENR has also been developed. It is expected that the University Council 
will consider and approve the statutes and strategic plan before the end of 2016 for 
implementation. 
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6 Conclusion

The key features of HE institutions especially universities are identified by the 
research-driven mandate and composed of faculty who are collegial, share the 
burdens of collective decision-making in the statutory and other committees and 
more or less free from external control, subject only to the governing Council. 
For the convenience of its global clientele, universities aspire to be global in 
their offerings, structuring of programmes, and manner of doing business. The 
overall goals of universities are to generate knowledge, disseminate information 
universally and provide community service through teaching, research and the 
extra mural engagements with the community at large for public good. To achieve 
their universal mandate, universities and other HE institutions must uphold their 
enabling instruments, including the law establishing the institutions, statutes and 
other regulations and conventions that guide their operations. More importantly, 
HE institutions are charged with moulding and processing young minds for the 
future as well as generating knowledge which forms the basis of development and 
academic leaders shoulder an immense burden and responsibility in shaping and 
driving the academic enterprise to promote intensity of thinking. Thus, academic 
leadership must harness the collective talent and expertise of faculty, students and 
non-academic staff to generate and disseminate knowledge to students and society. 
Universities play a huge role in shaping the minds of almost one-fifth of the 
students pursuing HE who study in them and they are critical drivers of academic 
excellence and intellectual capital in their respective countries. Good quality HE is 
still in fairly short supply in Ghana. The sad comparative picture that has emerged 
is that premium public HE institutions and their legacy are not intrinsically high 
on quality, infrastructure, faculty or education processes, even though they still 
have students queuing up for admission to pursue various programmes they offer. 
In this regard the need to strive for quality is not compelling. The hope for real 
excellence in Ghanaian HE lies in those universities that aspire hard for excellent 
academic standards and processes. It must be noted that there are no depths to 
which a university cannot let its academic standards fall. Equally, there is no limit 
to how high a university can climb to be enumerated along with the world’s finest 
universities. 

As mandated by the National Accreditation Board, all Ghanaian HE institutions 
are to establish functional QA Units and develop appropriate policies to guide 
their operations in order to continuously improve quality. The establishment of 
the QA and Planning Unit at UENR and the development of the QA Policy to 
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promote quality culture in the institution are of categorical imperative. The PAP 
methodological approach used for accomplishing this task was appropriate and 
useful. Some of the key success indicators include the following:

 � Strong university management support and institutional ownership are 
critical (e.g. sell the idea and gain management acceptance and support, get 
staff involved in the processes, informal lobbying)

 � Demonstrating clearly the significance and tangible benefits of the PAP to 
the institution

 � Leadership of the process (personally or delegated to committed colleagues), 
e.g. desk review to assemble information by delegated staff, chairing a 
committee to prepare drafts)

 � Seeking inputs from experts free of charge is extremely useful
 � To facilitate statutory approvals, informal sensitization and discussion with 

key members of the various boards/committees is extremely useful. Avoid 
surprises

 � Adherence to time lines 
 � Staff sacrifices (time, efforts and resources) without financial motivation
 � Remaining focused to critical issues 
 � Enthusiastic and committed staff involved in the processes

However, there were some critical challenges that needed to be addressed. The 
majority of academic staff of UENR are young and inexperienced and therefore 
show inadequate appreciation of academic QA issues. There was the need for 
continuous sensitization at every opportunity using specific examples of QA lapses 
that befell some public Universities in Ghana in the past. It was also emphasized 
that internal QA was a mandatory accreditation requirement that UENR must 
comply in order to remain relevant in the HE landscape. Most academic staff 
also perceived QA as a vehicle that could be used by university management for 
victimization or applying sanctions to defaulting staff. At various meetings of 
Department Boards, School Boards, the Academic Board and interactions with 
lecturers, they were reoriented and sensitized to accept QA in a positive light for 
enhancing teaching, learning and research for their own career development and 
professional advancement. Like all great universities, HE institutions in Ghana 
must be seen as a work in progress and must demonstrate the confidence and 
capacity to change, and develop sustained quality culture in all their operations. 
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Appendix 1 
STUDENTS’ EVALUATION OF TEACHING AND LECTURERS FORM

QUALITY ASSURANCE AND PLANNING UNIT (QAPU)
PRO VICE CHANCELLOR’S OFFICE
UNIVERSITY OF ENERGY AND NATURAL RESOURCES (UENR),  
SUNYANI

STUDENT’S EVALUATION OF COURSES AND LECTURERS FORM
The purpose of this questionnaire is to offer the opportunity to assess the Lecturer 
and the Course being taught. Please tick the response that you think is most 
appropriate to each question.

Course ………………………………………………………………………………………………………… 
Code & Title ………………………………………………………………………………………………… . 
Name Of Lecturer ………………………………………………………………………………………… 
Date ………………………………………………………………………………………………………… . . . . 
Academic Year:  
Semester: One 

No Lecturer/Course

Excel-
lent

Very 
Good

Good
Aver-
age

Poor

5 4 3 2 1

Course Presentation (10)

1 Presentation of Course overview/Outline

2 Course content has increased knowledge about the 
subject matter

3 The Lecturer clearly communicated the objectives of 
course and lecture

4 The lecturer stated clearly the procedures by which 
students will be assessed

5 Relevant recommended text books and other 
reference lists were provided

Lecturer’s Bearing Class (10)

6 Lecturer’s general punctuality at lectures

7 Lecturer followed the course outline

8 Lecturer effectively presented the course in class

9 Lecturer’s regularity in class

10 Lecturer’s general appearance in class
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No Lecturer/Course
Excel-
lent

Very 
Good

Good
Aver-
age

Poor

5 4 3 2 1

Mode of Delivery/Interactions (45)

11 Lecturer was clear and understandable during lectures

12 Lecturer linked lecture materials to practical and field 
works (where applicable)

13 Course content was covered on schedule

14 Thorough knowledge of subject matter demonstrated 
by Lecturer

15 Lecturer’s presentation inspired class to be interested 
in the subject matter

16 Lecturer stimulated students participation during 
lectures

17 Lecturer’s availability outside classroom for 
consultation on Course related matters

18 Learning Outcomes indicated at the beginning of the 
Course were achieved

19 Lecturer promoted the use of various ICTs (e .g . power 
point presentations, emailing, internet based learning, 
etc)

Pedagogy (25)

20 Lecturer monitored progress of the class

21 Lecturer gave assignments at regular intervals which 
facilitated understanding of the subject and provides 
feed back

22 Lecturer offered students opportunity to contribute or 
ask questions in class

23 The Lecturer conducted useful tutorials and 
discussions on the assignments given

24 Lecturer was fair and respected the students

25 Lecturer made an effort to help students who had 
difficulties with the course

Learning Environment (10)

26 Comfort in class due to class size, space, seat or 
cleanliness

27 Adequacy of materials required for Course e .g . Maps, 
computers, tables, diagrams, etc .

28 Availability of reading list, recommended textbooks 
etc .

29 Availability of audio visuals and PA System .

30 Adequacy of practical field work (if applicable)
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Any other comments and suggestions for improvement: 




